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Abstract.  In  today’s  digital  era,  religious  education  has  entered  a  new  phase  in  which  the  use  of  online 
technologies has become an effective tool for promoting religious and ethical teachings. This transformation has 
created opportunities to expand access to religious resources, enhance spiritual instruction, and respond to the 
educational needs of diverse communities. However, alongside these opportunities, numerous philosophical and 
theological  challenges arise  in  the  use  of  online  religious  education.  This  paper  examines the  challenges and 
opportunities of religious education in the digital space from philosophical and theological perspectives. First, it 
addresses the existing challenges in this field, including issues related to the accurate and effective transmission of 
religious concepts through online platforms, cultural and religious differences across various societies,  and the 
limitations  that  technology imposes  on conveying religious  and spiritual  experiences.  Furthermore,  the  article 
explores  critical  questions  such  as  whether  religious  teachings  can  be  effectively  promoted  in  the  digital 
environment,  or  whether  risks  such as  the  oversimplification and superficialization of  religious concepts  may 
emerge. At the same time, the article highlights the opportunities inherent in online religious education, including 
increased access to religious resources, the provision of educational opportunities for diverse segments of society,  
and the potential for interaction between religious teachings and emerging technologies. The findings of this study  
indicate  that  online  religious  education  can  continue  to  exert  profound  educational  and  spiritual  influences,  
provided that careful attention is given to its philosophical and theological dimensions. Finally, the article offers  
practical recommendations for improving the quality of online religious education and enhancing its overall impact.
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INTRODUCTION

The digital age, through its fundamental transformations of the human lifeworld, has also brought about 
an  unprecedented  upheaval  in  educational  systems.  In  this  context,  religious  education  which  has 
historically rested upon direct master-disciple interaction, physical presence in scholarly circles, and the 
transmission  of  spiritual  experiences  through  face-to-face  communication-now  confronts  fundamental 
questions concerning its feasibility, quality, and authenticity in the online environment. Despite the rapid 
proliferation  of  online  educational  platforms  and  a  marked  increase  in  religious  content  available  in 
cyberspace, a core question persists: can religious and ethical teachings be effectively disseminated in the 
digital realm, or does the very nature of this space inevitably entail a superficialization of religious concepts 
and a  diminution of  their  spiritual  dimensions?  This  issue gains  particular  significance in  light  of  the 
growing  role  of  algorithmic  curation  in  determining  which  information  becomes  visible,  salient,  and 
repeatedly encountered in digital environments [15]. Furthermore, the cultural and religious differences 
across various societies, the technological constraints on conveying spiritual experiences, and the crisis of 
scholarly authority vis-à-vis algorithmic authority are among the challenges that underscore the pressing 
need to reassess the philosophical and methodological foundations of religious education in the digital age.

This  research possesses  an  undeniable  necessity  from three  perspectives:  theoretical,  practical,  and 
epistemological. Theoretically, much of the existing literature on digital religious education has treated 
educational technologies as merely "value-neutral and pragmatic tools," neglecting a deeper exploration of 
their  philosophical  and  theological  dimensions;  yet  the  relationship  between  technology  and  religious 
doctrine  itself  demands  an  ontological  and  epistemological  redefinition.  From  a  practical  standpoint, 
today's younger generation - aptly termed the "digital human"-lives in a space where their religious and 
moral identity is increasingly shaped by online content.  Consequently, devising an effective model for 
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spiritual  cultivation  in  this  environment  constitutes  an  urgent  need  for  educational  systems. 
Epistemologically, the advent of artificial intelligence and digital technologies has given rise to serious 
challenges,  including "the  risk  of  shifting scholarly  authority,  algorithmic  bias,  and the  attenuation of 
spiritual  dimensions in the formation of  moral  character"  [22],  [18].  Moreover,  given the conference's 
geographical context in Indonesia—as the world's largest Muslim-majority nation, which faces specific 
challenges  in  the  digitization  of  religious  education—this  research  can  offer  both  a  theoretical  and 
operational model for educational systems in developing countries.

A systematic review of previous research reveals three primary categories: First, descriptive-applied 
approaches, which have emphasized opportunities such as content personalization and adaptive learning, 
but have neglected in-depth analysis of philosophical challenges (particularly concerning "digital authority 
disruption").  Second,  philosophical-theological  approaches-often  framed  as  "digital  theology"-have 
examined the intersection of theology and technology. However, they have largely focused on a single 
religious tradition and have overlooked comparative analyses of religions as well  as  the socio-cultural 
contexts of non-Western societies [3], [8]. Third, critical-social approaches, which have investigated the 
impact  of  digital  platforms  on  rituals  and  the  intergenerational  transmission  of  religious  norms,  have 
seldom addressed the relationship between "traditional  scholarly authority" and "algorithmic authority" 
through the lens of the philosophy of science and religious epistemology. Accordingly, major research gaps 
exist in the integrated analysis of the challenges and opportunities of online religious education through a 
comparative philosophical-theological lens. The innovation of the present article lies in offering a tripartite 
analytical framework (epistemological, ontological, and axiological), as well as venturing into overlooked 
areas  such  as  "the  feasibility  of  religious  experience  in  cyberspace,"  "analyzing  algorithmic  authority 
versus  scholarly  authority,"  and  proposing  an  operational  model  of  "digital  spiritual  cultivation"  for 
developing countries. This article is organized into five main sections: first, it will elucidate the theoretical 
foundations and conceptual framework; second, it will examine the philosophical-theological challenges 
and available opportunities;  and finally,  it  will  propose a model for enhancing the quality of religious 
education in the online space.

2. THEORETICAL FOUNDATIONS AND CONCEPTUAL FRAMEWORK

2.1. Key Concepts

Prior to embarking upon a philosophical-theological analysis of religious education in the digital age, it 
is imperative to provide precise definitions of the key concepts employed in this study so as to preclude any 
conceptual ambiguities in the subsequent discussion.

Religious Education: In this research, religious education is defined as "a purposeful and systematic 
process for transmitting religious doctrines,  values,  and rituals to the new generation,  with the aim of 
shaping religious identity, strengthening faith, and fostering the moral upbringing of the individual and 
society."  This definition is  derived from a holistic  approach to religious education—one that  does not 
merely settle for the transmission of information but instead emphasizes the existential transformation of 
the learner [6, p. 45]. Religious education in this sense is inextricably linked to concepts such as "spiritual  
cultivation" and "self-purification."

Moral Education: By moral education, this study refers to "the process of internalizing moral values and 
norms within the individual’s personality structure, such that their behavior is spontaneously organized in 
accordance with them" [13, p. 40]. Within the Islamic tradition, moral education is deeply connected to the 
concepts of tazkiyah (purification) and tahdhīb (discipline), and its ultimate objective is the cultivation of 
the  "perfect  human"  (al-insān  al-kāmil)  who  achieves  balance  across  the  cognitive,  affective,  and 
behavioral domains.

Spirituality:  In  this  study,  spirituality  denotes  "a  dimension  of  human  experience  concerned  with 
connection to the sacred, the quest for meaning in life, and existential transcendence" [17, p. 4]. Religious 
spirituality,  as distinct from secular spiritualities,  acquires meaning within the framework of a specific 
religious tradition and is intertwined with concepts such as faith (īmān), trust in God (tawakkul), humility 
(khushū‘), and presence before the Divine (ḥuḍūr). The central question this research poses is whether this  
dimension of human experience can be transmitted and deepened in the digital space.

Digital  Space:  Digital  space,  or  cyberspace,  refers  to  "a  communicative  environment  shaped  by 
computer technologies and internet networks, in which human interactions occur mediated by digital tools" 
[5, p. 31]. This space is not merely a neutral conduit for information transfer but rather constitutes a new 
"lifeworld"  that  has  fundamentally  transformed  human  perceptual,  emotional,  and  communicational 
structures.  The  term  "digital  human"  (Homo Digitalis)  denotes  a  generation  of  human  beings  whose 
identity, relationships, and worldview have been fundamentally shaped within this very space.
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2.2. The Philosophy of Religious Education in the Digital Age

The philosophy of religious education in the digital age confronts fundamental questions concerning the 
possibility, quality, and authenticity of religious education within the context of new technologies. These 
questions can be formulated across three levels: epistemological, ontological, and axiological.

At the epistemological level, the core question is whether religious knowledge—which, in the Islamic 
tradition, is associated with concepts such as ‘ilm ladunni (divinely inspired knowledge), dhawq (taste or 
immediate  awareness),  and ḥuḍūr (presence)—can  be  transmitted  through  digital  intermediaries.  The 
tradition of Islamic philosophy, particularly as articulated by Syed Muhammad Naquib al-Attas, draws a 
clear distinction between "knowledge" (‘ilm) and mere "information," emphasizing that true knowledge is 
not a purely conceptual matter but is bound up with self-purification (tazkiyah) and presence of heart [1, p.  
15]. From this perspective, reducing religious education to the mere transmission of information in digital 
space  may result  in  "the  loss  of  the  spiritual  dimension."  Recent  research  has  likewise  indicated  that 
"cyberspace-based Islamic education, when guided by a monotheistic worldview (tawḥīdī), can function as 
a medium for cultivating ethics, spiritual refinement, and the pursuit of wisdom"; yet in the absence of such 
a worldview, it devolves into superficialization and instrumentalization.

At the ontological level, the inquiry concerns the nature of the "digital human" (Homo Digitalis) and 
their relationship to the "spiritual human." The digital human is an entity whose identity is forged within  
social networks and algorithms, whose self-experience is increasingly mediated by technology, and whose 
relation to the sacred is filtered through screens. This ontological transformation gives rise to fundamental 
questions regarding the possibility of "presence" (ḥuḍūr) and "religious experience" in the digital space. 
Some scholars have proposed the notion of "Digital-Theological Consciousness" as an emergent construct 
in Islamic educational theory, which endeavors to integrate the philosophy of the "digital human" with a 
monotheistic epistemology.

At the axiological level, the question concerns the impact of digital technologies on the hierarchy of 
moral and religious values. Do the algorithms that curate and prioritize religious content surreptitiously 
promote particular values? Does the digital space, with its inherent characteristics of "instant gratification" 
and  "scattered  attention,"  conflict  with  values  such  as  "patience"  (ṣabr),  "reflection"  (tafakkur),  and 
"contemplation" (tadabbur)—values that hold a central place in religious education? These questions have 
summoned researchers to a critical reassessment of the axiological foundations of religious education in the 
digital age.

2.3. Digital Theology: A Review of Theoretical Approaches

"Digital Theology" has emerged over the past two decades as an interdisciplinary field concerned with 
"examining the intersections between theology, digital technology, and religious practice" [3, p. 8]. This 
field does not merely concern itself with the application of technology to religious affairs, but rather with a 
fundamental rethinking of theological concepts in light of the digital lifeworld.

Within the Christian tradition, digital theology has received theoretical formulation particularly through 
the work of thinkers such as Heidi Campbell and Tim Hutchings. Campbell, by introducing the concept of 
"Digital Religion," has demonstrated that "networked technologies have transformed the ways in which 
faith is shared, interpreted, and practiced." In another study, Huang (2026), drawing upon the Wesleyan 
theological  framework—specifically  emphasizing  "prevenient  grace,"  "social  holiness,"  and 
"connectionalism"—has  examined  the  integration  of  artificial  intelligence  into  religious  education, 
highlighting "formation over efficiency, and community over technological convenience."

Within the Islamic tradition, digital theology is an emerging but rapidly developing field. Scholars such 
as Qa'eminiya [16] have examined the relationship between theological concepts and cyberspace in their 
work on "Cyber Theology." Furthermore, recent studies conducted in Indonesia—the context of the present 
conference—have led to the development of models for Islamic education in the digital age. One such 
model is the Tech–Touch–Teach framework, which rests upon three core components: "Tech" (technology) 
expands epistemic possibilities; "Touch" (human connection) ensures spiritual-human depth; and "Teach" 
(education)  provides  pedagogical  intentionality.  Designed with a  "dialectical"  rather  than "cumulative" 
approach,  this  model  prevents  falling  into  the  twin  pitfalls  of  "technocentrism"  and  "reactionary 
traditionalism."

Another study, adopting a hermeneutic-philosophical approach, has undertaken a rethinking of Islamic 
education in the digital age, stressing the necessity of "redefining learners as cyber students" who "engage  
in purposeful, ethical, and dialogical knowledge-seeking in digital spaces." Additionally, efforts have been 
made to integrate al-Attas’s philosophy of education with John Dewey's ideas in the domain of digital 
spiritual education, resulting in an "integrative model of Islamic education" that harmonizes revelation, 
reason, and digital experience.
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2.4. The Analytical Framework of the Research: The Epistemological, Ontological, and Axiological 
Triad

Based  on  the  foregoing  review  of  theoretical  foundations  and  digital  theology,  this  research  puts 
forward  a  tripartite  analytical  framework  for  examining  religious  education  in  the  digital  age.  This 
framework—which has not been employed in an integrated manner in previous studies—enables a multi-
layered analysis of the problem and addresses fundamental questions that are overlooked in purely applied 
or descriptive approaches.

Axis One: Epistemological Analysis

This axis addresses the question of the possibility, sources, and validity of religious knowledge in the 
digital space. Key questions in this axis include:

Can  religious  knowledge—which  in  the  Islamic  tradition  is  linked  to  concepts  such  as  immediate 
presence (ḥuḍūr), taste (dhawq), and faith (īmān)—be transmitted through digital intermediaries?

What is the relationship between "religious information" (which is readily disseminable in digital space) 
and "religious knowledge" (which requires profound interaction and presence)?

How do the algorithms of digital platforms influence the selection, prioritization, and interpretation of 
religious content, and what are the epistemological consequences of this influence?

In response to these questions, this research draws upon Virtue Epistemology, which emphasizes the 
role of epistemic virtues—such as humility, accuracy, and fairness—in the acquisition of knowledge [20, p. 
15], and can offer a framework for assessing the quality of online religious education. It also draws upon 
Social Epistemology, which examines the influence of social structures on the production and distribution 
of knowledge [9, p. 4], and can serve as a tool for analyzing "algorithmic authority" in juxtaposition with 
"scholarly authority."

Axis Two: Ontological Analysis

This axis investigates the nature of the "digital human" and their relation to the "spiritual human." Key 
questions in this axis include:

What are the ontological characteristics of the "digital human" as a generation whose identity is shaped 
in cyberspace?

Is "religious experience" and "spiritual presence" possible through digital intermediaries, or is the very 
nature of this space fundamentally at odds with such experiences?

How does the digital lifeworld affect the perception of self, other, and the sacred?

In  addressing  these  questions,  this  research  employs  the  Philosophy  of  Technology  (particularly 
Heidegger’s notions of "equipment" [Zeug] and "world-disclosure" [Welterschließung]), Phenomenology 
(with an emphasis on the role of the "body" and "presence" in experience), and Islamic anthropology (with 
a focus on the concepts  of fiṭrah [primordial  nature]  and khilāfah [vicegerency]).  Previous studies have 
suggested that  "Digital-Theological  Consciousness" can be interpreted as a response to the ontological 
crisis of the digital human, in which "monotheistic identity" serves as the reference point for the formation 
of the "digital self."

Axis Three: Axiological Analysis

This axis deals with the impact of digital technologies on the hierarchy of moral and religious values. 
Key questions in this axis include:

Does  the  digital  space  conflict  with  the  core  values  of  religious  education—such  as  patience, 
contemplation, presence, and sincerity—or can it potentially strengthen them?

What values are surreptitiously promoted or undermined by the algorithms of digital platforms?

How can digital technologies be harnessed to deepen moral and religious values without veering toward 
instrumentalization and superficialization?

In  response  to  these  questions,  this  research  draws  upon  Ethics  (particularly  virtue  ethics  and 
deontological ethics) and the Critical Theory of Technology (with an emphasis on Andrew Feenberg's work 
on the "value-laden designs" of technology). Previous research has shown that "online religious education, 
when careful attention is paid to its philosophical and theological dimensions, can still  exert profound 
educational and spiritual impacts." Furthermore, emerging educational models underscore "formation over 
efficiency and community over technological convenience."

Integration of the Triad:
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Rather  than  functioning independently,  these  three  axes  operate  in  a  dialectical  interplay with  one 
another. In other words, every question concerning religious education in the digital age simultaneously 
possesses epistemological, ontological, and axiological dimensions, and none can be adequately analyzed 
in  isolation  from  the  others.  For  example,  the  question  of  "the  possibility  of  transmitting  religious  
knowledge in digital space" (the epistemological dimension) immediately implicates the question of "the 
nature of the digital  human" (the ontological dimension) and "the influence of algorithms on religious 
values" (the axiological dimension). This tripartite framework offers a comprehensive lens for analyzing 
the  problem—a  lens  that  will  be  deployed  in  the  subsequent  sections  of  this  article  (challenges,  
opportunities, and the proposed model).

3. PHILOSOPHICAL-THEOLOGICAL CHALLENGES OF RELIGIOUS EDUCATION IN 
DIGITAL SPACE

Notwithstanding the considerable opportunities that digital space affords to religious education, this 
domain  confronts  fundamental  challenges  rooted  in  the  very  nature  of  digital  technologies  and  the 
epistemic, existential, and axiological character of religious teachings. These challenges can be elucidated 
across four distinct levels—epistemological, ontological, authority-related, and axiological—each of which 
raises serious questions concerning the feasibility and quality of online religious education. Neglect of 
these challenges risks distortion, superficialization, and even the inversion of religious concepts.

3.1. The Epistemological Challenge: The Rupture between "Information" and "Presentational 
Knowledge"

The most foundational challenge facing digital religious education is epistemological in nature. Within 
both the Islamic and Christian philosophical traditions, religious knowledge is not reducible to mental data 
or the accumulation of information; rather, it is inextricably bound up with concepts such as "presence of 
heart" (ḥuḍūr al-qalb),  "immediate taste" (dhawq),  "faith" (īmān),  and "inner intuition" (shuhūd).  Syed 
Muhammad  Naquib  al-Attas  [1,  p.  15],  drawing  a  sharp  distinction  between  "knowledge"  (‘ilm)  and 
"information," insists that true knowledge is a "light of faith" that dwells in a purified heart, rather than a 
mere accumulation of propositions. In other words, religious knowledge possesses a presentational and 
unveiling  dimension  (ʿilm  ḥuḍūrī)  that  cannot  be  transmitted  through  purely  conceptual  or  digital 
intermediaries.

Digital space, however, is by its very nature mediated and absence-producing. The user engages with 
text and sound through a screen, but is deprived of the "physical presence" of the teacher, the "spiritual 
atmosphere" of the learning circle, and "face-to-face communication"—all of which constitute the very soil 
in which presentational knowledge takes root. Sherry Turkle [18, p. 21] has demonstrated in her research 
that  technology-mediated relationships,  while increasing accessibility,  diminish "empathetic  depth"  and 
"affective presence," steering human beings toward "being alone together." This issue is far more acute in 
religious education,  where the affective and spiritual  dimensions of learning play a pivotal  role in the  
processes of tazkiyah (self-purification) and existential transformation.

Moreover, the fragmented and hypertextual structure of cyberspace stands in tension with the holistic  
and systematic structure of religious doctrines. In digital space, users encounter fragments of religious texts 
detached from their historical, interpretive, and epistemic contexts. This "hermeneutic rupture" causes deep 
and systematic understanding of religion to give way to superficial and selective appropriations [16, p. 
112].  In  other  words,  digital  religious  education  is  imperiled  by  the  reduction  of  comprehensive 
monotheistic  knowledge  (al-maʿrifah  al-tawḥīdiyyah)  to  scattered  religious  information—a danger  that 
undermines the very foundations of authentic religious upbringing.

3.2. The Ontological Challenge: The "Digital Human" and the Crisis of Religious Experience

The second major  challenge arises  at  the  ontological  level  and concerns  the  nature  of  the  "digital  
human" (Homo Digitalis) and the possibility of "religious experience" within the virtual lifeworld. Islamic 
anthropology conceives  of  the  human being as  a  dual-aspect  entity  (body and spirit)  endowed with a 
monotheistic  primordial  nature  (fiṭrah),  who  requires  "presence,"  "stillness,"  "contemplation,"  and 
"unmediated  connection  with  the  sacred"  for  spiritual  flourishing  [14,  p.  20].  By  contrast,  the Homo 
Digitalis is a being whose identity is forged in social networks, whose lifeworld is organized by algorithms, 
and whose experience of self and other is always filtered through the screen.

This ontological transformation gives rise to fundamental questions about the possibility of "authentic 
religious experience" in digital space. Religious experience—particularly within the mystical tradition of 
Islam—is intertwined with concepts such as "humility" (khushūʿ), "presence of heart," and "inner vision" 
(shuhūd), all of which demand "complete concentration" and the "suspension of everyday preoccupations" 
[11,  p.  98].  Digital  space,  however,  with its  inherent "multitasking," "scattered attention," and "instant 
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gratification,"  stands  in  direct  opposition  to  these  conditions.  Nicholas  Carr  [4,  p.  6],  drawing  on 
neuroscientific findings, has shown that continuous browsing in cyberspace impairs the brain's capacity for 
"deep  attention"  and  "reflective  thought"—two components  that  are  vital  for  spiritual  experience  and 
religious contemplation.

Furthermore, religious experience is often tied to "bodily presence" and "sacred space." Religious rituals 
such as congregational prayer (ṣalāt al-jamāʿah), pilgrimage (ziyārah), and gatherings of invocation (dhikr) 
all unfold within a "meaningful physical space," and the "collective presence of believers" constitutes part  
of the authenticity of that experience [7, p. 20]. Although digital space enables virtual congregations, these 
gatherings  lack  "corporeal  presence"  and  "spatial  simultaneity"—a  deficiency  that  can  lead  to  the 
"weakening of collective faith experience" and the "excessive individualization of religiosity" [3, p. 56]. 
Thus, the ontological challenge is not merely a technical problem but a fundamental question concerning 
the relationship between the "digital human" and the "spiritual human," and the possibility of realizing 
"sacred presence" in the absence of "physical presence."

3.3. The Challenge of Authority: From the "Scholarly Chain of Transmission" to "Black-Box 
Algorithms"

The third major challenge pertains to the question of authority in religious education. In the traditional 
system of Islamic religious education, the "chain of transmission" (isnād) and "direct connection with the 
teacher" guaranteed the authenticity and validity of religious knowledge. This system was founded upon 
"face-to-face  interaction,"  "scholarly authorization" (ijāzah),  and "presence in  scholarly circles,"  which 
safeguarded knowledge against distortion and misunderstanding [21, p. 50]. In the digital age, however,  
this authority system competes with another: algorithmic authority.

Platforms such as Google, YouTube, and social media, employing sophisticated algorithms, determine 
which religious content is shown to which user, which material appears at the top of search results, and 
which perspective  gains  the  most  visibility.  These  algorithms—aptly  termed "black-box algorithms"—
operate on the basis of criteria such as "user engagement" (likes, shares, comments) and "dwell time," 
rather than scholarly credibility, documentary pedigree, or epistemic depth [15, p. 30]. This gives rise to the 
"filter  bubble,"  in  which  users  encounter  only  content  that  aligns  with  their  prior  inclinations—a 
phenomenon that exacerbates the "fragmentation of scholarly authority" and the "unregulated proliferation 
of religious interpretations."

Recent  research  in  Indonesia  has  demonstrated  that  Muslim students,  despite  possessing  relatively 
adequate  digital  literacy,  exhibit  serious  weaknesses  in  "critically  evaluating  the  credibility  of  online 
religious content," and often prefer "social media algorithms" over "traditional scholarly authority" [8, p.  
45]. This "digital authority disruption" constitutes one of the most serious challenges, capable of leading to 
the "deliberate distortion of doctrines," the "spread of extremist interpretations," and the "weakening of the 
role of religious scholars (ʿulamāʾ) and official religious institutions." In other words, in digital  space,  
"likes" and "views" replace "scholarly authorization" and "authentic documents"—a shift that exposes the 
epistemic foundations of religious education to an unprecedented peril.

3.4. The Axiological Challenge: Superficialization and Religious Consumerism

The fourth challenge arises at the axiological level and concerns the impact of digital culture on the 
hierarchy  of  moral  and  religious  values.  Cyberspace,  particularly  social  media,  is  designed  around 
"attention"  and  "instant  interaction."  These  spaces  propel  users  toward  rapid  content  consumption, 
instantaneous reactions (likes and shares), and continuous hopping from one piece of content to another. 
This structure stands in overt tension with the core values of religious education—such as "patience" (ṣabr), 
"contemplation"  (tafakkur and tadabbur),  "sincerity"  (ikhlāṣ—the  avoidance  of  ostentation  and  self-
promotion), and "sustained presence" [2, p. 40].

One of the most significant consequences of this tension is the superficialization of religious concepts. 
Profound theological, mystical, and ethical teachings, elaborated with subtlety and precision in classical 
religious texts, are reduced in the cramped confines of tweets, Instagram posts, or short YouTube videos to 
clichéd slogans  and  shallow motivational  messages.  For  example,  the  lofty  concept  of  "trust  in  God" 
(tawakkul) is transformed into "naïve positive thinking," and the concept of "struggle" (jihād) into "passive 
virtual anger" [16, p. 230]. This process—which may be termed an "epidemic of simplification"—not only 
undermines the depth of religious knowledge but also reduces the formative function of religion, namely 
the "existential transformation of the learner," to "instant psychological reassurance."

Moreover, the logic of "fame" and "visibility" on social networks conflicts with the value of "sincerity." 
The production of religious content in cyberspace is often driven by the motive of attracting followers and 
increasing views, which can lead to "digital hypocrisy"—a phenomenon in which the educator, instead of 
having God before their eyes, is oriented toward the "virtual audience" and tailors their religious conduct 
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according to the popular preferences of algorithms. This not only compromises the authenticity of religious 
practice but also erodes the foundation of religious ethics, which rests upon "pure intention" (niyyah) [18, 
p. 87].

3.5. The Socio-Cultural Challenge: The Digital Divide and Hermeneutic Differences

The fifth and final challenge addressed in this study pertains to the socio-cultural context of online 
religious education.  Digital  space,  despite its  rhetoric of "globalization," is itself  an arena of profound 
inequalities. The "digital divide" between developed and developing countries, as well as among different 
social strata, results in unequal access to quality religious educational resources [19, p. 12]. This inequality 
not only leads to the "epistemic deprivation" of certain groups within society but also enables technically  
privileged groups to shape "dominant interpretations," thereby fueling the "digital colonization of religious 
knowledge."

Furthermore, the cultural and hermeneutic differences among various societies significantly affect the 
reception and interpretation of religious teachings in the online space. A religious message produced within 
the Indonesian cultural context may be understood entirely differently in the Middle East or Europe. By 
eliminating  "local  contexts  of  meaning,"  cyberspace  amplifies  the  possibility  of  "hermeneutic 
misunderstanding" and "conflict of interpretations," thereby challenging constructive religious dialogue [3, 
p. 98]. This issue is particularly acute in multicultural societies such as Indonesia—a crossroads of diverse  
Islamic traditions and local cultures—and demands the design of "context-sensitive" educational models, 
which will be addressed in the proposed model section of this article.

4. OPPORTUNITIES OF ONLINE RELIGIOUS EDUCATION: NEW HORIZONS IN THE 
DIGITAL AGE

Notwithstanding the profound philosophical-theological challenges enumerated above, the digital space
—as the very "lifeworld of today's generation"—carries novel opportunities for religious education that 
were utterly inconceivable in the pre-digital era. These opportunities, if managed with a critical approach 
grounded in a monotheistic worldview (tawḥīdī), can not only supplement traditional functions but also 
actualize  dimensions of  religious formation that  were previously constrained by spatial,  temporal,  and 
class-based limitations. In this section, we examine five strategic opportunities.

4.1. Opening Horizons of Access and Epistemic Justice

The first and most evident opportunity afforded by digital space is unprecedented access to authentic 
religious sources and prominent scholars.  In the traditional system, deep religious education was often 
monopolized by major urban centers of learning (such as Qom, Najaf, Al-Azhar, or the Vatican), leaving 
many underserved communities, rural populations, and even developing countries deprived of the blessing 
of attending scholarly circles and accessing precious resources [19, p. 12]. Digital space has dismantled 
these boundaries. Today, a religious student in a remote Indonesian village can simultaneously benefit from 
the exegesis (tafsīr) lessons of masters in Cairo and Tehran, or gain access to digitally archived treasures of 
classical Islamic manuscripts [5, p. 45].

This "democratization of religious knowledge," while accompanied by the challenge of "documentary 
unreliability," carries a positive dimension in that it can contribute to epistemic justice. Underprivileged 
strata, homemakers, persons with disabilities, and inhabitants of inaccessible regions—who were excluded 
from traditional  circles  of  religious  learning—can now participate  as  "active  learners"  in  the  flow of 
religious education [18, p. 102]. Furthermore, the linguistic diversity of religious content on international 
platforms has enabled millions of non-Arabic-speaking Muslims to access religious instruction in their 
mother tongues—a significant step toward more precise understanding and the avoidance of translational 
distortions.

4.2. Personalized Learning and Addressing Individual Differences

The second major opportunity lies in personalized learning through artificial intelligence algorithms and 
adaptive  systems.  In  traditional  classrooms,  the  religious  educator  is  inevitably  compelled  to  deliver 
uniform  content  to  a  heterogeneous  group,  whereas  learners'  comprehension  speeds,  epistemic 
prerequisites,  and  psychological  backgrounds  vary  widely.  Modern  technologies,  by  analyzing  user 
performance data, can design learning pathways tailored to each individual's cognitive level, interests, and 
even sensory style (visual, auditory, or kinesthetic) [10, p. 50].

For  instance,  an  intelligent  Qur'anic  instruction  application  can  generate  customized  exercises  by 
detecting a user's pronunciation weaknesses, or a platform for Islamic theology can target the learner's 
deepest intellectual  doubts based on their  prior questions and deliver responses suited to their  specific 
intellectual context. This adaptability not only enhances "learning efficiency" but also revives the "joy of 
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knowledge discovery" in the learner, propelling them from the passivity of the traditional classroom toward 
"effective digital  agency" [12,  p.  14].  It  must  be stressed,  however,  that  personalization never implies 
"epistemic  relativism";  rather,  it  signifies  selecting the  best path to  guide  the  learner  toward the single 
religious truth.

4.3. Dialogical Interaction and Interfaith Intercultural Dialogue

The  third  opportunity  pertains  to  the  unparalleled  capacity  of  digital  space  for  interactive  and 
intercultural  dialogue.  In  the  traditional  world,  scholarly  conversation  among  adherents  of  different 
religions, or even among schools of thought within a single faith, was limited to costly travel and periodic 
conferences. Cyberspace has removed these obstacles and created a "mobile scientific assembly" in which a 
Muslim theologian in Indonesia can engage in live conversation with a Christian theologian in Brazil and 
benefit from the insights of a philosopher in India [3, p. 89].

This  extensive  interaction  yields  two  major  achievements:  first,  the  possibility  of  "critical  self-
knowledge"  through  encounter  with  the  "other"—when  a  religious  educator  encounters  different 
interpretations of shared concepts (such as justice, mercy, or the sacred), they are compelled to undertake a 
deeper and more rational re-reading of their own foundations. Second, it paves the way for a "dialogical 
global  ethics,"  in  which  historical  misunderstandings  give  way  to  "empathetic  understanding."  For 
Indonesia's multicultural society, this opportunity can serve as a tool for reducing sectarian tensions and 
promoting "national unity" while preserving religious diversity [8, p. 52].

4.4. Lifelong and Self-Directed Learning beyond Time and Space

The fourth opportunity concerns the expansion of the temporal horizon of learning and the possibility 
of lifelong learning. In the traditional system, religious education was often confined to a specific period of 
life  (adolescence  and  young  adulthood),  after  which—due  to  occupational  and  familial  obligations—
systematic study became unattainable. Digital space, with its asynchronous nature—i.e., the possibility of  
accessing recorded content at any hour of the day or night—has eliminated this constraint [2, p. 70].

An employee or homemaker can, in their brief moments of leisure, watch a 15-minute ethics lesson or 
enroll in a "virtual Qur'anic exegesis course," the content of which is progressively uploaded according to 
their  available  time.  This  structure  transforms  religious  education  from  a  "temporary  event"  into  a 
"continuous and dynamic flow" throughout one's life.  Moreover,  the replay function allows learners to 
review complex theological and philosophical concepts multiple times—a possibility rarely available in a 
one-off physical classroom. This feature plays a golden role, particularly for profound mystical and ethical 
concepts that demand "repetition of contemplation" [16, p. 305].

4.5. Empowering Interactive Media for Deepening Experience

The fifth and final opportunity concerns the emergence of interactive and immersive media—such as 
Virtual Reality (VR), Augmented Reality (AR), and Serious Games—which can open new horizons for 
"simulating  religious  experience"  and  "deepening  conceptual  understanding."  Although  we  previously 
noted that cyberspace is devoid of "physical presence," novel immersive technologies can, to a certain 
extent, fill this void.

For example, a virtual reality application can simulate the sacred shrines or the Grand Mosque (al-
Masjid al-Ḥarām) with remarkable detail, granting an individual who has never had the chance to undertake 
a pilgrimage an experience approaching "spatial presence" [10, p. 67]. Similarly, interactive games based 
on ethical scenarios can simulate "difficult moral situations" for adolescents and teach them how to make 
the right religious decision among competing values in critical circumstances. This approach, known as 
"situated learning,"  can reduce the "gap between theory and practice" in moral  education and connect 
abstract ethical concepts to tangible, concrete choices in everyday life [12, p. 22]. Evidently, these tools are 
merely "complementary" and can never replace authentic human interaction, but in the digital age, they can 
serve as "bridges" between the abstract mind and the concrete life of learners.

Summary of the Opportunities Section

The  foregoing  fivefold  examination  demonstrates  that  digital  space  is  replete  with  transformative 
capacities for religious education. These opportunities can be formulated across three domains: "equity of 
access," "personalized efficiency," and "expansion of experiential depth." However, these opportunities do 
not actualize themselves, and if the aforementioned philosophical challenges are neglected simultaneously, 
they may devolve into their opposites. Hence, what we will present next as the "proposed model" is an 
endeavor to integrate these opportunities within a framework that can withstand the perils of epistemic,  
existential, and axiological challenges.
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5. PROPOSED MODEL: THE FRAMEWORK OF "DIGITAL SPIRITUAL PEDAGOGY"

The  analyses  conducted  in  the  preceding  sections  have  shown  that  the  digital  space  entails  both 
profound philosophical-theological challenges (at the epistemological, ontological, authority-related, and 
axiological  levels)  and  exceptional  opportunities  (in  the  realms  of  access,  personalization,  interaction, 
lifelong  learning,  and  new  media).  The  core  question  is  how  to  harness  these  opportunities  while 
simultaneously safeguarding against the threats of these challenges. Answering this question requires the 
design of  a normative model that  embeds not  merely technical  aspects but  the very philosophical  and 
theological foundations of religious education. In this section, we present the "Digital Spiritual Pedagogy" 
framework, grounded in four fundamental principles and their practical applications.

5.1. The Four Principles of the Proposed Model

First Principle: Content Authenticity – Addressing the Epistemological Challenge This first and most 
foundational principle responds to the "rupture between information and presentational knowledge." In the 
proposed model, every religious content produced or distributed in digital space must possess three layers 
of  validation:  (1)  documentary  validity–anchored  in  authoritative  sources  and  authentic  texts;  (2) 
interpretive validity–accompanied by scholarly commentary and contextualization that prevents arbitrary 
and  selective  interpretation;  and  (3)  pedagogical  validity–designed  with  the  aim  of  "existential 
transformation" rather than mere "information transmission" [1, p. 25], [16, p. 318].

To realize this principle,  "digital  epistemic literacy" must be cultivated in learners—a capacity that 
enables the individual to distinguish between "authentic sources" and "popular distortions," between "deep 
interpretation" and "media-driven superficialization." In other words, the religious educator in the digital 
age  is  no  longer  merely  a  "content  creator";  rather,  their  primary  mission  is  that  of  an  "epistemic 
gatekeeper" who prevents distortions from entering the domain of education.

Second  Principle:  Human  Interaction – Addressing  the  Ontological  Challenge  –This  principle  is 
designed in response to the crisis of the "digital human" and the weakening of "spiritual presence." The 
proposed model never endorses fully asynchronous learning as the primary method of religious education, 
but rather emphasizes an optimal ratio between synchronous and asynchronous interaction. According to 
this principle, at least 40% of digital religious education hours should be devoted to "live and interactive" 
sessions, in which visual face-to-face communication (videoconferencing) and unmediated dialogue replace 
purely text-based interaction [18, p. 114].

However,  human  interaction  is  not  limited  to  "visual  presence"  but  extends  to  the  "pedagogical 
presence" of the teacher as a "living model." In this model, the religious instructor must, alongside virtual  
teaching,  provide  opportunities  for  "informal  virtual  gatherings"  (such  as  online  academic  cafés)  and 
"individual spiritual care" (private online counseling) so that the "affective void" and "lack of empathy" 
prevalent in digital space may be compensated as much as possible [3, p. 104].

Third  Principle:  Ethical  Oversight – Addressing  the  Challenges  of  Authority  and  AxiologyThis 
principle  responds  to  the  two  major  challenges  of  "algorithmic  authority"  and  "axiological 
superficialization." In the proposed model, the use of artificial intelligence algorithms for personalization 
and content  distribution is  made contingent  upon continuous human-in-the-loop supervision.  Put  more 
clearly,  algorithms  cannot  unilaterally  determine  which  content  tops  the  list  of  educational 
recommendations; rather, an "Ethics Board" composed of theologians, moral philosophers, and education 
specialists  must  define "value metrics"  for  content  prioritization—metrics  that  operate  on the  basis  of 
epistemic depth, documentary authenticity, and educational impact, rather than merely on likes and views 
[10, p. 72].

Furthermore, to counter "digital hypocrisy" (riyā' dijital), the component of "intention" (niyyah) must be 
incorporated  as  part  of  the  educational  evaluation  process–  such  that  learners  are  encouraged  to 
transparently declare their motivation for learning and content production, and an environment is designed 
in which "fame" and "visibility" as ultimate ends are systematically discouraged, while "sincerity" (ikhlāṣ) 
and "service" are rewarded as supreme values [16, p. 350].

Fourth  Principle:  Methodological  Flexibility – Addressing  the  Socio-Cultural  Challenge  The  fourth 
principle responds to cultural diversity, individual differences, and the digital divide. The "Digital Spiritual  
Pedagogy" model, rather than prescribing a single method for all, emphasizes a dynamic combination of 
methods. This means that for each society, age group, or even each individual, a package of educational  
methods is designed that simultaneously employs "advanced media" (such as VR) and "simple media" 
(such as podcasts and text-based messengers) to ensure accessibility for everyone, even in areas with poor  
infrastructure [19, p. 56].
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Moreover, this principle emphasizes the "indigenization" of content—meaning that universal religious 
concepts  must  be  reproduced  in  "expressive  forms  appropriate  to  local  culture"  so  as  to  prevent  
"hermeneutic  misunderstanding  arising  from the  decontextualized  nature  of  cyberspace."  For  instance, 
teaching the concept of "social justice" in Indonesia must be accompanied by references to local issues 
(such  as  economic  justice  in  island  communities)  so  that  it  becomes  tangible  and  impactful  for  the 
Indonesian audience [8, p. 55].

5.2. Applying the Principles in Designing Learning Environments

To  concretely  realize  these  four  principles,  the  proposed  model  outlines  a  "Hierarchical  Blended 
Learning Environment" comprising three levels:

Level  One:  The  Authentic  Knowledge  Base –  A  centralized,  multilingual  platform  containing 
authoritative texts, standard exegeses, and lectures by distinguished scholars (with transparent scholarly 
credentials). This base functions as "digital scholarly authority," and algorithms draw their content from 
this authentic source (fulfilling the principles of authenticity and oversight).

Level Two: Live Interactive Ḥalaqas – Virtual scholarly circles held weekly with a limited population 
(maximum  30  participants)  to  enable  deep  dialogue,  immediate  question-and-answer,  and  "affective 
presence" (fulfilling the principle of human interaction).

Level  Three:  The  Personalized  Learning  Ecosystem –  Applications  and  platforms  that,  through 
intelligent  analysis  of  the  user's  knowledge  level,  interests,  and  life  circumstances,  design customized 
learning pathways (including reading, practice, and assessment), while retaining the necessary flexibility to 
adapt to local culture (fulfilling the principle of flexibility).

5.3. Redefining the Role of the Teacher: From "Informant" to "Digital Mentor"

The proposed model effects a fundamental transformation in the role of the religious teacher. In this  
framework, the teacher is no longer a "repository of information" who merely transmits it; rather, they 
appear as a "Digital Spiritual Mentor" who performs three essential functions:

Interpretation and Contextualization: They situate purely informational content within the appropriate 
epistemic and existential framework, helping the learner "render information meaningful" [12, p. 18].

Ethical Care: They supervise the digital learning process and prevent "superficialization" and "value 
deviation." Like a shepherd, they keep their flock away from the moral precipices of cyberspace [10, p. 78].

Existential Modeling: Through their "sincere presence" in cyberspace – not merely by speech, but by 
digitally ethical conduct–they provide a concrete model for learners, enabling them to observe the "virtuous 
digital human" in practice [18, p. 123].

5.4. A Proportionate Assessment Model

Finally, the proposed model advocates a distinct evaluation system that transcends the measurement of 
memorized content and focuses on "transformative assessment." This system measures three components: 
(1) depth of conceptual understanding (through open-ended and analytical questions); (2) change in moral 
attitudes (through learners' self-assessment reports on their everyday behaviors); and (3) quality of digital 
interaction (through content  analysis  of  their  participation in  online  discussions in  terms of  discursive 
etiquette  and  argumentative  depth).  This  multidimensional  assessment  can  significantly  prevent  the 
"superficialization of  religious education" in cyberspace and preserve the authenticity of  the formative 
function of religion [16, p. 405].

CONCLUSION

1:  The  Convergence  of  Religious  Education  in  the  Digital  Age  with  Four  Fundamental 
Philosophical-Theological  Challenges;  These  challenges  are  deeply  rooted  in  the  very  nature  of 
technology  and  include:  (1) the  epistemological  challenge–namely,  the  rupture  between  superficial 
information and deep presentational  knowledge (al-ʿilm al-ḥuḍūrī),  which impedes the transmission of 
spiritual and experiential dimensions of faith; (2) the ontological challenge–the crisis of the "digital human" 
(Homo Digitalis), whose lack of physical presence and sacred space undermines the possibility of authentic 
religious experience;  (3) the epistemic-authority challenge –the replacement of the traditional  chain of 
transmission (isnād) with opaque, black-box algorithms that generate filter bubbles and marginalize the 
scholarly authority of traditional religious experts ('ulamā'); and (4) the axiological challenge–the inherent 
tension between the culture of instant gratification and virtual fame, on one hand, and the core values of 
religious  education–such  as  patience  (ṣabr),  deep  contemplation  (tadabbur),  sincerity  (ikhlāṣ),  and 
sustained presence –on the other.
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2:  Five  Rare  Strategic  Opportunities  Afforded  by  the  Digital  Space  in  Response  to  These 
Challenges;
These opportunities consist of: opening new horizons of accessibility and realizing "epistemic justice" for 
underprivileged  communities  and  remote  areas;  leveraging  AI-driven  personalized  learning  that 
accommodates  individual  differences  in  cognitive  speed  and  learning  styles;  providing  an  interactive 
platform  for  intercultural  and  interfaith  dialogue  that  fosters  critical  self-awareness  and  empathetic 
understanding; enabling lifelong, self-directed learning unconstrained by temporal and spatial limitations; 
and harnessing immersive interactive media (such as virtual reality and serious games) to simulate spiritual  
experiences and deepen the conceptual grasp of ethical teachings.

3:  The  Answer  to  the  Core  Research  Question Is  Affirmative,  Yet  Conditional;  The  findings 
unequivocally demonstrate that religious and ethical teachings are not only transmissible within the digital 
space but, when designed intelligently, possess the potential to deepen spiritual experience and extend the 
scope of pedagogical influence. Nevertheless, this propagation is by no means automatic nor reducible to 
mere  content  delivery;  it  necessitates  a  fundamental  epistemological  redefinition  of  "presence"  and 
"authority," alongside the formulation of a normative pedagogical model capable of safeguarding against 
superficialization and hermeneutical distortion.

4: The Proposed Model of "Digital Spiritual Pedagogy" with Four Operational Principles;  To 
bridge  the  gap  between  authentic  tradition  and  the  digital  lifeworld,  this  model  advances  four  core 
principles:  the principle  of  content  authenticity (comprising  three  layers  of  validation–documentary, 
interpretive,  and  pedagogical)  to  counter  the  epistemic  rupture;  the principle  of  human 
interaction (mandating  that  at  least  40%  of  instruction  be  delivered  through  live,  face-to-face  video 
engagement) to address the ontological crisis; the principle of ethical oversight (ensuring human-in-the-
loop supervision of  algorithms and embedding  metrics  that  prioritize  intention  and  sincerity)  to  resist 
algorithmic authority and digital  ostentation;  and the principle of  methodological  flexibility (integrating 
both high-tech and low-tech media alongside localized, context-sensitive content) to accommodate cultural 
diversity and bridge the digital divide.

5: The Transformation of the Teacher’s Role and the Assessment System; Within this framework, 
the religious educator is elevated from a mere transmitter of information (mukhbir) to a "Digital Spiritual 
Mentor," who assumes three essential functions: hermeneutical contextualization, ethical guardianship, and 
existential role-modeling. Concurrently, the assessment system shifts from measuring rote memorization to 
evaluating  "ontological  transformation,"  appraising  three  core  components–depth  of  conceptual 
understanding,  shifts  in  moral  attitudes,  and the quality  of  digital  engagement–in order  to  prevent  the 
trivialization of religious upbringing.

6:  Concrete  Practical  Recommendations  for  Policy  and  Implementation;  Five  key 
recommendations are proposed: formulating a "National Framework for Digital Religious Education" with 
the  collaborative  input  of  theologians,  educational  philosophers,  and  technology  experts;  empowering 
educators  through  in-service  training  programs  in  "digital  epistemic  literacy";  designing  educational 
platforms based on "algorithmic transparency" that afford users the option of human-mediated oversight; 
revitalizing the traditional system of scholarly certification (ijāza) through official religious institutions by 
issuing  a  "digital  scholarly  license";  and  establishing  "digital  ethics  task  forces"  within  schools  and 
seminaries to continuously monitor and provide corrective feedback on the moral impact of online content.

7: The Final Outlook Is Hopeful and Transformative; The digital age does not signal the demise of 
religious education; rather, it marks the beginning of a profound transformation in how meaning finds its  
place  in  human  existence.  If  philosophers,  theologians,  and  religious  educators  fully  grasp  this 
paradigmatic shift and respond with methodological creativity and epistemological fidelity, cyberspace can 
cease to be a threat and instead emerge as a "new sanctuary" (miḥrāb) for the transmission of wisdom 
(ḥikmah) and the moral purification (tazkiyah) of the self.

REFERENCES

[1] S. M. N. al-Attas, Islam and Secularism. Kuala Lumpur: ISTAC, 1993.
[2] A. Borgmann, Technology and the Character of Contemporary Life. Chicago: University of Chicago Press, 1984.
[3] H. A. Campbell, Digital Religion: Understanding Religious Practice in New Media Worlds. London: Routledge, 2020.
[4] N. Carr, The Shallows: What the Internet Is Doing to Our Brains. New York: W. W. Norton & Company, 2010.
[5] M. Castells, The Rise of the Network Society, 2nd ed. Chichester: Wiley-Blackwell, 2010.
[6] H. Davudi and M. Karamad, Philosophy of Islamic Education. Qom: Research Institute of Hawzah and University, 2019. 

[In Persian]
[7] M. Eliade, The Sacred and the Profane: The Nature of Religion. New York: Harcourt, 1959.



KICE 2026 Proceedings Religious Education in the Digital Age

KICE 2026 Proceedings  |  Faculty of Tarbiyah and Teacher Training, UIN Sunan Kalijaga Yogyakarta  |  12

[8] M. Fadli et al., “Digital Authority Disruption in Islamic Education among Indonesian Youth,” Journal of Islamic 
Education, vol. 12, no. 1, pp. 40–58, 2024.

[9] A. I. Goldman, Knowledge in a Social World. Oxford: Oxford University Press, 1999.
[10] H. Hwang, “Grace and Community in the Age of AI: A Wesleyan-Theological Dialogue on Digital Technology and 

Religious Education,” Religious Education, vol. 121, no. 1, pp. 84–97, 2026.
[11] T. Izutsu, The Concept of Faith in Islamic Theology, trans. Z. Poursina. Tehran: SAMT, 2002. [In Persian]
[12] C. Khaira, “Rethinking Islamic Education in the Digital Age: Toward a Philosophical Framework for Cyber-Based 

Distance Learning,” INSIS, vol. 0, no. 0, 2026.
[13] L. Kohlberg, The Philosophy of Moral Development. San Francisco: Harper & Row, 1981.
[14] M. Mutahhari, Human Being and Faith. Tehran: Sadra, 1999. [In Persian]
[15] E. Pariser, The Filter Bubble: What the Internet Is Hiding from You. New York: Penguin Press, 2011.
[16] A. Qa'eminiya, Cyber Theology. Tehran: Museum and Documentation Center of the Islamic Consultative Assembly, 

2021. [In Persian]
[17] P. Sheldrake, A Brief History of Spirituality. Oxford: Wiley-Blackwell, 2007.
[18] S. Turkle, Alone Together: Why We Expect More from Technology and Less from Each Other. New York: Basic 

Books, 2019.
[19] UNESCO, Reimagining Our Futures Together: A New Social Contract for Education. Paris: UNESCO Publishing, 2021.
[20] L. T. Zagzebski, Virtues of the Mind: An Inquiry into the Nature of Virtue and the Ethical Foundations of Knowledge. 

Cambridge: Cambridge University Press, 1996.
[21] M. Ata'i, The History of Scholarly Authorization in Islamic Civilization. Tehran: Institute for Humanities and Cultural 

Studies, 2011. [In Persian]

[22] D. Ihde, Technology and the Lifeworld: From Garden to Earth. Bloomington, IN: Indiana University 
Press, 1990.


